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Lydiawhite sbook isoninterlanguagegrammars
(ILGs) and the mechanisms used by second
language learners in acquiring them. The
concept of an ILG first came up in the 1970s.
Researchers commonly held that ILGs are
systematic, with ‘errors’, that on closer probe,
turn out not to be random mistakes but
rule-governed behavior. Therefore, whilethey
appear to be beset by faults, these languages
have grammarsjust like other adult grammars.
The second language (L 2) speakersusing them
therefore have complex linguistic systems
underlying their linguistic competence.

White takes the debate surrounding
interlanguage or L2 grammar representationsa
little further. She suggests that ILGs are
constrained by the principlesand parameters of
aUniversal Grammar (UG). Theprinciplesand
parametersmodel of grammar (Chomsky, 1981)
buildson the premisethat thereisaspecialized
moduleof human languageinthebrain of every
normal infant. ThismodulecomprisesaUG with
inbuilt invariant principles(the requirement that
lexica information of individual wordsmust not
belost whilebuilding structuresusing them, more
popularly known asthe’ Projection Principle’)

and parameters to allow variation between
natural languages (the ‘ Verb-Complement
Parameter’ that allowslanguagesto either have
their objects to the right of the verb or to its
left). These principlesand parametershavefor
long been argued to shape the linguistic
competenceof native speakersof first languages
(L1); they givethe speakerstheability to build
grammarsin theface of impoverished input data
inasurprisngly short duration, and without much
explicitingruction. Not surprisingly, researchinto
L2 acquisition hasasolargely beendirected by
theobjectiveof investigating whether or not UG
mechanismsareat play inthisdomain. A second
question concerns the extent of L1 grammar
mediationinlearning thetarget L2. Since L2
learnersalready possessthegrammar of at least
oneadult language, it presentsthe potential risk
of interventioninthetarget (L 2) language.

The literature, as many second language
researchers point out, isoften unclear between
therolesgivento UG and LanguageAcquisition
Device(LAD) inshaping linguistic competence.
AsWhite very succinctly pointsout, UG isa
theory relevant to the issue of linguistic
competence, i.e., itisatheory on the nature of
grammatical representations. It provides a
hypothesisspacefor grammars, i.e,, it constrains
possiblegrammarsin the course of acquisition.
Howeuver, it is not a theory of acquisition.
Unfortunately, many researchers incorrectly
assume it to be an equivalent to LAD. In
actudity, however, itismoregppropriateto think
of UG asjust apart of an LDA or asapart of a
language faculty. For language acquisitionin
general, and L2 acquisition in particular, we
therefore do not just require a theory of
constraints on IL representations, but also a
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theory of development that would tell us how
those representationsare acquired.

Asfor theroleof UG, thereisalot of work on
whether parametersareat usein L2 acquisition,
asfor instancethe research into head position
or the pro-drop phenomenon (i.e., subject-less
constructions) by White herself. There are
broadly three gpproachesinthisregard. Thefirst
isthe‘ parameter (re)setting’ approach, where
researchers probe for instances of parameter
(re)setting in ILGs, with a certain parameter
depicting an early stage L1 value and a later
stage L2 value, with relevant clustering of
properties. Themainideaof theseworksisthat
whileL 1 settingsprevail initialy, subsequently
they changeinto L 2 settings. Thenthereisthe
‘no parameter resetting’ hypothesiswhich states
that L2 grammarsare UG constrained, and fail
to reset parameters. According to yet another
gpproach, L2 settingsareattainablewithout prior
adoption of L1 settings.

White'swork isadefense of thesignificant role
that UG playsin the formation of ILGs. She
illustrates with several ‘ poverty of stimulus
cases, where the phenomena in question are
underdetermined by the L 2 input and cannot be
easily inferred by looking at frequency effects,
or learned onthebas sof instruction, analogical
reasoning etc. Itisaso explicitly suggested that
the phenomenaunder study work differently in
theL1and L2 domains. The subtleand abstract
knowledgethat L2 learnersdisplay istherefore
not due to the knowledge of the L1 grammar
aone.

It has previously been pointed out in Bley-
Vroman'sinfluential 1983 paper that “work on
thelinguistic description of learners' languages
can be seriously hindered or sidetracked by a
concern with the target language” (p. 2) and
that “learner’ssystem isworthy of study inits
ownright, not just asadegenerate form of the
target system” (p. 4). Therefore, several UG/

SLA researchers, Whiteincluded, emphasizeon
the need to consider IL Gs as a separate arena
of study. Inmoreexplicit terms, thisamountsto
considering whether IL Gsare natural language
systems, instead of merely comparing L2
learners to native speakers of the L2.
Researchershavevarioudly tried to argue that
if the focusin on properties of the ILGs, one
may arriveat interesting resultsthat show that
L2learnersarrive at grammarsthat account for
theL2input (though not inthesameway asthe
grammar of the native speaker). Thequestions,
then, are (a) whether the ILG is a ‘possible
grammar’ and (b) how learnersarrive at these
grammars in the face of impoverished data.
Someresearchersarguethat L2 learnersarrive
at their target grammars using a completely
different set of analyses than L1 speakers of
thesamelanguage. Toillustrate, whilelearning
how to form questions, they do not use
displacement of thewh-phrases, instead opting
for a base-generated analysis for them. L2
learners, according to theseauthors, thuschoose
very different learning mechanismsfrom the
oneschosen by L1 speakers.

Insum, White'swork isadefense of anativist
account for L2 learning. It is a very clear
exposition of theoretical assumptionsand novel
empirica evidenceindicatingthesignificant role
of innate mechanismsin languagelearning. In
recent years, anumber of alternativeshave been
proposed in opposition to Chomsky’s
‘representational nativism, commonly knownas
‘emergentism’ (see O’ Grady 2010 for a
comprehensive survey). Contemporary
emergentism often tries to explain linguistic
devel opment by reference to the operation of
simple mechanisms (essentially inductive
generalizations) that extract statistical
regularities from experience. White, while
endorsing the view that language acquisition
mechanismsarenot limited to innate biological
principles, showsushow UG based studiescan
lead us to a better understanding of language
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learning. She aso makesavery strong casefor
why ILGs should be studied intheir ownright,
instead of relating them to the adult native
grammars of the same languages. This study
can therefore be considered asalandmark in
thestudy of L2 learning.
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L earning and teaching language asacognitive
activity hasbeen part of most literate societies

since ancient times. The debate about the
correct method of teaching languageisasoold,
perhaps starting with the Greeks (Horrocks,
2010). The modern world has seen various
waves of theoriesregarding languageteaching
methods, themost traditiona among them being
the grammar translation method. The book,
“Advanced English Grammar: A Linguistic
Approach” is the fruit of labour of two
experienced teachers of English languagewho
havetried to bridge the gap between traditional
method of teaching English, and athoroughly
linguistic analysis of language. This was an
effort to make clear to the students* that there
isalogica sysemunderlying therulesthey were
learning by rote memory”, whichisapt for the
target population of thisbook, namely advanced
learnersof English.

Thebook isnesatly laid out in six chapters. After
discussing the primary notions of various
grammatical forms and functionsin the first
chapter, the authors move on to describe the
important notionsin English grammar from a
linguistic analysisvantage point. Animportant
aspect of the design and choiceof topicsinthis
book isthat it discussesthe rel evant notions of
language structurethat will help the student better
grasp the concept rather than burden them with
linguistictheoriesand terminologies. Thechapter
on ‘Verb andits Compliments addresses some
main basic notions of verb morphology inthe
language, including the classification of verbs
intolexical and auxiliary verbs, and thepassive
and complement structure of verbs. * Nounsand
the Noun Phrase’ (or the noun morphol ogy)
covers the expected ground of modifiers,
determinersand subject-verb agreement. The
treatment of the ‘genitives and possessive
determiners’ in this section is a welcome
surprise, and has been dealt with clearly and
with adequate examples. ‘ Tenseand aspect’ is
discussed in aseparate chapter in great detail.
A significant aspect of this chapter isthat the
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authors take care to show the relationship
between time and tense, and the different type
of mapping possible between them, such as
present tenseto talk about futuretimeetc. Ina
clear departurefrom traditional approaches, the
book aimsto teach the studentsthat “ choice of
tense... followsfromafew basic generdizations
related to how timeis perceived in English”,
referring to the underlying perceptual factors
responsblefor language structures. * Moda sand
Modality’ isadetailed chapter; it discussesthe
different ways to use modal verbs to
communicate either epistemic or non-epistemic
meaning. Thediscusson bringsout the equation
of modal meaning with respect to temporal
reference and aspectual distinctions, thus
creating aholistic pictureof therulesgoverning
thefunction of verbsinthislanguage. Thelast
chapter on discourseisshort and crisp. At the
end of the chapters, there are exerciseson each
chapter, which isof great useto the language
teacher as these exercises can be used in
classroom teaching aswell as by the students
themselvesto sharpentheir skills.

Onthewhole, thisisavery welcome book that
fillsagap between traditiona grammar gpproach
and purelinguisticsanalysis, andiswrittenina
stylethat steersclear of theintimidating prose
of linguistic analysisand the prescriptive nature
of traditiona grammar. It isperhaps because of
thelong teaching experience of the authorsthat
thereisaconversationa attitudein thewriting
that can be expected to be student-friendly.
Though the book isprimarily addressed to the
non-native learnersof advanced level English,
it could also proveuseful for the native speakers
as areference book, owing to the systematic
anaysisof theunderlying rulesof thelanguage.
The idea of a nagging necessity of teaching
languagethroughlinguigtictheoriesisnot entirely
new, and bookswith this approach have been
fruitfully engaged tofill the gaps (Wardhaugh,
2002).All indl, thisbook providesthereaders
with arefreshing viewpoint of the traditional
method of teaching English and a linguistic

analysis of language. In addition, there is
companion website to accompany the book,
from where users can download resources.
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Stephen Spender, the cel ebrated British poet, in
his famous poem, ‘An Elementary School
ClassroominaSlun’, portrays, with down to
earth realism, the depressing faces of school
children confined within thefour walls of the
school classroom. On the room wall are the
picturesof Shakespeare, the Tyrol Valey anda
map of the world—all far removed from the
interestsand concerns of the children coming
from a socially and economically backward
background, and whoseworldisrepresented by
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thefoggy world of slums. Spender concludes
thepoem, emphasi zing that education should help
these children re-establish contact with
nature and life. Kamalanand Jha's Masti Ki
Paathshala not only vindicates Spender’sviews
to aconsiderable extent, but further examines
variousissues and concernsunderlying school
education in India. Based on the personal
experience of Jha's stint as a school teacher,
and hisfindingsasaresearch scholar at INU,
thebook coversall theaspectsof teaching school
children. The fourteen chapters of the book,
divided equally into two parts, have a nice
introduction. Thefirst part focusesonissuessuch
as the relevance and role of course books,
question-oriented education, self-image of
teachers and students, cultural context of
modern education and the role of children’s
magazines. The second part of the book
examines the challenges and relevance of
homework, and suggestsinteresting methods of
teaching poetry, story, drama, essay, social
sciencesand grammar.

Course-Books, Jhabelieves, arefundamental
to teaching but they should be child-oriented;
related to children’s lives and backgrounds;
completely free from communal, political or
sectarian biases; and be taught by trained and
competent teachers who understand the
psychology of children and riseaboveclassand
caste contempt. Jha's concern for a proper
training for teachers so that they may create
targeted support programsin schoolsfor children
coming from underprivileged backgrounds
standsvindicated by arecent survey conducted
among morethan alakh of class5 studentsin
6602 schools across India under the aegis of
NCERT. “ After fairly exhaustive questionsin
Mathematics, Environmental studies and
language, it wasfound that the performance of
students from scheduled caste and scheduled
tribe backgrounds was rather worse than that
of students occupying the general seats.” (The
Telegraph, 14 September. 2012).

Jhafavorsattemptsto encourageinquisitiveness
in children rather than disciplining them into
silence. In one of the chapters, Aadhunik
Shiksha ka Nachiketa, Jhafrankly admitsthat
education for children has become asource of
boredom in place of aninteresting and ddlightful
activity. When scoring marks becomes the
be-dl and end-all, thewholepurposeof imparting
educationisreduced to an exerciseinfutility.
Jna'sviewsarefully corroborated if onereads
Anil Thakkar’ sremarkabl e defense of the poor
performance of Indian students in the 2009
Program for International Student Assessment
(PISA) onthegrounds*“that astandardized test
can produce any sort of objective picture of
students’ abilitiesisaridiculousproposition.”
(Times of India: Counter View,7 September
2012).

Cultural disconnect, according to Jha, hasled to
a gnawing gap between tradition and
modernity—the biggest irony of modern
education. Only by striking abal ance between
traditional and the modern strategiesof teaching
can we make our education meaningful and
relevant. Jha mentions educationists such as
Gijubhai Badheka, Prakash ChandraShukla, Anil
Sadgopal, Krishna Kumar and Rama Kant
Agnihotri, whose contributionsto thefield of
education have been significant and have
generated fruitful debates and discussionsall
over the country. Booksauthored by them have
helped tremendously in honing the skills of
teachers. Jhasuggeststhree specific magazines
(Eklavya from Bhopal, and Primary Shishak
and Bharatiya Aadhunik Shiksha by NCERT)
that may improve the standards of teaching
substantially. The last chapter of the book
condemnsbanning of booksor portionsthereof
dueto vested interests, and strongly advocates
ashift of marginalized materialsto the centre.

Part 2 of thebook beginswith aredistic account
of thechallengesfaced in theteaching of Social
Sciences, and offersstrategiesto handlethem.
History teaching, Jhaholds, requiresobjectivity
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andimpartidity onthepart of teacherswho must
also haveahistorical insight. Geography and
Civicscan bemade moreinteresting by relating
themtothechildren’s immediate surroundings,
and through group activities and team work.
While assigning homework, the teacher must
take note of the different levels of studentsin
the sameclass. The next five chaptersexplore
innovative methods to make the teaching of
poetry, short story, drama, essay and grammar
more interesting and delightful. Traditional
methods of teaching these genres have also
been critically examined. Jha concludes by
asserting that many of the old methods need to
be dispensed with in favour of new oneswhich
make the students stay connected and enjoy
what they read.

Masti ki Paathshalaisindeed aseminal work,
which presupposesthat education growsout of,
andisimpacted by the socio-economic-cultural
environment. Education, as Stephen Spender
says, should instill in students the spirit of
freedom and enjoyment. Jnawantsto add the
elements of fun and frolic in the teaching
methodol ogy so that weallow childrentoretain
their childhood and learn the lessons
smultaneoudy.
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