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Abstract

Language is a system of conventional, spoken, manual, or written 
symbols using which human beings as members of a social group and 
participants in its culture, express themselves. The functions of language 
include communication, the expression of identity, play, imaginative 
expression, and emotional release. At each point of time in the history 
of language teaching and learning, several methodologies have been 
employed to positively advance the course of language teaching and 
learning. While appreciating the traditional methods, the practical 
application demands the careful initiative of language teachers other- 
wise the desired result may not be seen. The term post-method pedagogy 
was first coined by Kumarvadivelu in 1994. It emerged to respond to the 
most optimal way of teaching English free from method-based restriction. 
For this, Kumarvadivelu proposes ten macro-strategies in English 
language classrooms. To better illustrate his theory and its influence on 
teachers’ teaching methods or approaches, the motive behind this paper 
is to evaluate the concept of methods keeping in mind the concept of 
language teaching and the strategies and the accordance of various 
activities with it, in terms of teaching objectives and teaching content.

Keywords: Macro strategies, post-method pedagogy, English language, 
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Introduction

Science-related language instruction has changed significantly 
throughout its history. Some of the adjustments have been deemed 
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positive, while others have been deemed futile. However, the post-
method proposal made by several academics in the discipline at the 
start of the ninth decade of this century put an end to the alterations. 
Instead of writing about alternative techniques, scholars like Allwright 
and Bailey (1991), Stern (1992), and Kumarvadivelu (2003) wrote about 
the demise of methods and alternatives to methods. This marked the 
beginning of the post-method period in language instruction. The idea 
of the post-method era was first put forth more than a few decades 
ago. After performing extensive research, it was discovered that the 
post technique was rarely used in language instruction at many foreign 
language schools. In addition, several English teachers who were familiar 
with the ideas were unsure of how to apply the post method’s principles 
to the teaching of foreign languages.

Worldwide, there are several patterns and circumstances for teaching 
English that are based on language and cultural backgrounds. The 
requirements, preferences, and goals of learners vary between contexts. 
Kumarvadivelu (2006) has provided a framework to account for 
the reality that language learners’ needs and preferences frequently 
change. According to him, teachers cannot be taught to cater to these 
unforeseen requirements and preferences by using a single, uniform 
method. Building on his earlier work (1993, 1994, 2003), Kumarvadivelu 
(2006) shows that to have a successful learning process, teachers need 
to have the ability to make their own ongoing decisions on initially 
unanticipated demands. To that purpose, teachers should be given broad 
principles that outline universal tactics that can thus be used practically 
anywhere. When addressing issues unique to a given setting, teachers 
will have a beneficial level of autonomy and broad direction to fall 
back on. The framework developed by Kumarvadivelu (2006, p. 201) is 
based on global-level strategies, also known as “macro strategies,” that 
are general enough to give teachers the freedom to freely adapt their 
precise implementation of individual teaching demands, as well as more 
focused implementation tactics, known as ‘micro strategies’, that are 
flexible and adaptable in ways that take into account perceived needs 
during the in-context teaching process. Additionally, Kumarvadivelu’s 
adaptable macro strategy guidelines provide the advantages of better 
educational outcomes and easily accept particular classroom routines—
micro strategies—that reflect their ideas and concepts about teaching to 
make their classroom judgments.
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Post Method Pedagogy Over Method

The term ‘methods’ as it is currently used in the literature on teaching 
second and foreign languages (L2), does not relate to what teachers 
perform in the classroom but rather to established methods that have 
been theorised and created by subject-matter specialists. Unknown 
is the precise number of approaches that are frequently employed. 
The most popular techniques include the audiolingual technique, 
communicative technique, direct technique, grammatical translation 
technique, suggestopedia, and others. It would be incorrect to think 
that these approaches offer distinct routes for teaching languages. Their 
theoretical and practical approaches to L2 learning and teaching have a 
lot in common. Rivers (1964) notes that what is often presented as a new 
method is merely a variation on an existing one, with new terminology 
that masks their fundamental similarities. Therefore, grouping these 
strategies based on certain recognizable common qualities is helpful 
for study and understanding. Classifying them as (a) language-centred 
methods (b) learner-centred methods (c) and learning-centred methods 
is one way to achieve that (Kumarvadivelu, 1993).

These three methods each have a pre-determined set of theoretical 
tenets and predetermined classroom procedures in their prototype 
form. Theoretical principles are discoveries from related disciplines, 
such as linguistics, second language acquisition, cognitive psychology, 
information sciences, and others, that offer the theoretical framework 
for the study of language, language learning, and language teaching. 
Classroom procedures are teaching and learning methods suggested by 
the creator of the syllabus and/or the materials process that are adopted 
or modified by the instructor and the learner to jointly achieve the goals 
of language learning and teaching in the classroom. 

Looking at the constraints of the method, the discrepancy between the 
method as conceptualized by theorists and the method as practised by 
teachers, is a direct result of the inherent constraints of the concept. Since 
there are so many unpredictable needs, wants, and situations in language 
learning and teaching, no idealized method can anticipate every factor 
in advance and offer situation-specific advice. The fact that concept of 
method is insufficient and too constrained to adequately explain the 
complexity of language education. Teachers and teacher educators have 
used a variety of methods to voice their discontent with approaches 
based on theoretical, experimental, and empirical knowledge. This has 
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led to awareness of what Kumarvadivelu dubbed as the emergence of 
the “post-method condition,” (1994).

The post-method condition denotes a quest for an alternative to the 
method rather than an alternative approach in the first place. The 
interaction between language theorists and practitioners needs to be 
restructured practically. The post-method situation gives practitioners 
the freedom to create their theories of practice. It enables practitioners 
to develop site-specific, classroom-oriented innovative solutions, 
whereas the concept of method permits theorists to centralize pedagogic 
decision-making. The second meaning of the post-method condition is 
teacher autonomy. The traditional idea of method “overlooks the fund 
of experience and tacit knowledge about teaching which the teachers 
already have by their life as students,” according to Freeman (1991, 
p. 35). The post-method condition acknowledges that teachers have 
the potential to act independently within institutional, academic, and 
administrative constraints. It also encourages teachers to learn how to 
adopt a critical mindset so they can examine, analyze, and self-reflect on 
their teaching methods. 

Furthermore, principled pragmatism is another characteristic of the 
post-method condition. Additionally, Kumarvadivelu has envisioned 
post-method pedagogy as a three-dimensional system made up of 
the pedagogical criteria of particularity, practicability, and possibility. 
Additionally, according to Kumarvadivelu, there needs to be a cogent 
framework that can direct how to implement the key elements of the 
pedagogy in a classroom setting. For this reason, Kumarvadivelu (1994) 
provided a macro strategic framework to help understand post-method 
pedagogy in greater detail and to broaden the scope of the teaching and 
learning process.

Post Method Macro Strategies: An Innovative Framework 

The macro strategic framework for language teaching consists of macro 
strategies and micro strategies. Macro strategies are defined as guiding 
principles derived from historical, theoretical, empirical, and experiential 
insights related to L2 learning and teaching. A macro strategy is a 
general plan, a broad guideline based on which teachers will be able 
to generate their own situation-specific, need-based micro strategies 
that are made operational in the classroom through micro strategies. 
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The suggested macro strategies and the situated micro strategies can 
assist L2 teachers as they begin to construct their theory of practice. 
Macro strategies may be considered theory-neutral as well as method-
neutral. Theory-neutral does not mean a theoretical; rather it means that 
the framework is not constrained by the underlying assumptions of any 
one particular professional theory of language, language learning, or 
language teaching. Likewise, method-neutral does not mean method 
less; rather it means that the framework is not conditioned by any 
of the particular set of theoretical principles or classroom procedures 
normally associated with any of the particular language teaching 
methods. Kumarvadivelu (2006, pp. 34–35) claims the framework is 
flexible enough to be consistent with local educational and institutional 
goals; it capitalises on teachers’ experience of and knowledge about 
teaching to access the resources and achieve the goals. This means the 
context-specific micro strategies derived from the overall framework of 
macro strategies can be convergent with the values, ideas, and needs of 
teachers and learners alike. The framework trusts teachers’ knowledge 
and experience and allows them to use them in teaching. Kumarvadivelu 
has given ten macro strategies based on his work in 1994 which is briefly 
explained in the following table.

Table 1: Macro Strategies

Sr. 
No.

The Macro 
Strategies

Description

1 Maximizing 
Learning 
Opportunity 

The social activity that is created and facilitated by 
the teacher and the students equally. It promotes a 
collaborative and interactive learning environment 
where teachers and students work together on this 
project.

2 Minimizing 
Perceptual 
Mismatch

Identifying any discrepancies between their intentions 
and the students’ interpretation in order to correct them 
and facilitate learning. Teachers in particular need to be 
completely aware of the various kinds of mismatches 
that can happen with students because they can impair 
students’ comprehension.

3 Facilitating 
Negotiated 
Interaction

Engaging students in interactive activities allows them 
to clarify, alter, and request input, all of which have an 
impact on how turns are taken. To prevent breakdowns in 
this contact, learners take responsibility for maintaining 
it on their own.
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4 Promoting 
Learner 
Autonomy

Each learner needs the chance to process and acquire the 
language in their unique way using a variety of ways. 
Teachers should give students the tools they need for self-
directed learning, techniques that pique their heuristic 
sense, and an appropriate environment to foster implicit 
learning to strengthen their independence.

5 Fostering 
Language 
Awareness

Instead of focusing on memory, promoting language 
awareness emphasizes learners’ focused, cyclical, and 
holistic potential to acquire comprehension, general 
principles, and operational experience.

6 Activating 
Intuitive 
Heuristics

The development of a productive language environment 
that fosters learners’ intuitive problem-solving insights 
and motivates them to intuitively understand fresh data.

7 Contextualizing 
Linguistics Input

To accomplish successful learning, all linguistic 
characteristics must be integrated together in one context 
rather than being understood individually.

8 Integrating 
Language Skills

For language acquisition to be as effective as possible, all 
language skills should be interconnected. The fact that 
students appear to employ parallel integration in the 
classroom supports the idea that all language abilities 
are interconnected and cannot be effectively taught 
separately from one another.

9 Ensuring Social 
Relevance

In order to obtain effective results, teachers should link 
what students learn in the classroom with their social, 
political, and educational lives.

10 Raising Cultural 
Consciousness

According to Stern (1992), increasing students’ cultural 
awareness fosters the development of their empathy and 
respect for native speakers’ opinions on various facets of 
life. Consequently, if students are aware of sociocultural 
issues, L2 learning will be easier to manage and more 
attainable.

These macro strategies consist of which can be beneficial for the 
teachers to make the learning atmosphere more interesting as well as 
comprehensive. The basic insights for the macro strategic framework 
are drawn mostly from theoretical, empirical, and experiential 
knowledge grounded in classroom-oriented research. The parameters of 
particularity, practicality, and possibility along with the suggested macro 
strategies constitute the operating principles that can guide practicing 
teachers in their effort to construct their situation-specific pedagogic 
knowledge in the emerging post-method era. The ten macro strategies 
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are typically in a systematic relationship, supporting one another. That 
is to say, a particular macro strategy is connected with and is related to 
a cluster of other macro strategies. Clustering of macro strategies may 
be useful depending on specific teaching objectives for a given day of 
instruction. When teachers have an opportunity to process and practise 
their teaching through a variety of macro strategies, they will discover 
how they all hang together. Moreover, the framework seeks to provide 
a possible mechanism for classroom teachers to begin to theorize from 
their practice and practise what they theorize.

Role of Teachers in Post-Method

To actualize post-method pedagogy, teachers play an important role. 
The post-method teacher is supposed to be autonomous. This autonomy 
is so central that Kumarvadivelu (2001) refers to it as “the heart of post-
method pedagogy.’’ According to Kumarvadivelu (2001; 2006), the post-
method teacher is a self-directed individual who can construct his/
her theory of practice. A teacher keeps his/her eyes, ears, and mind 
open in the classroom to see what works and what does not, with what 
group of learners, and for what reason (Kumarvadivelu, 2001, p. 550). 
In addition, he assesses his instruction effectively to bring the necessary 
changes for achieving the desired goals. Moreover, as per the opinion 
of Prabhu (1990), teachers have to possess a ‘sense of plausibility’ to 
enhance the teaching process. The sense of plausibility results from 
various factors such as teachers’ experience in the past as a learner, their 
earlier experience of teaching, their experience during teacher training 
courses, and the like. This plausibility varies from one teacher to another. 
Prabhu adds that teaching is productive only when the teacher’s sense 
of plausibility is engaged and the teacher is involved in the teaching 
operation. In this sense, post-method teachers are autonomous, analysts, 
strategic researchers, and decision-makers. Such teachers are also 
reflective as they observe their teaching, evaluate the results, identify 
problems, find solutions, and try new techniques. Based on this, Arikan 
stated that there is a movement from a “science-research conception’’ 
towards an “art-craft conception of teaching” (2006, p. 4).

Conclusion

Thus, it has been observed that the traditional concept of method 
with its generic set of theoretical principles and classroom techniques 
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offers only a limited and limiting perspective on language learning and 
teaching. Moreover, learning and teaching needs, wants and situations 
are unpredictably numerous. Therefore, current models of teacher 
education programmes can hardly prepare teachers to tackle all these 
unpredictable needs, wants, and situations. Further, the primary task 
of in-service and pre-service teacher education programmes is to create 
conditions for present and prospective teachers to acquire the necessary 
knowledge, skill, authority, and autonomy to construct their pedagogic 
knowledge. Indeed, there is an imperative need to move away from a 
method-based pedagogy to a post-method pedagogy.
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