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Abstract

The current study aims to pinpoint the English language learning 
difficulties of Khandesh region’s tribal students from Maharashtra. 
Tribal students face difficulties and hardships in their educational lives, 
including language adjustment because of the dialectal and regional 
language variations. Language adjustment is a significant problem for 
Khandeshi tribal students in Maharashtra because they interact in tribal 
languages, and the area’s language of communication is Ahirani, although 
they receive their education in Marathi. Due to the state’s adoption of 
the three-language formula, tribal learners from the Khandeshi region 
experience an educational barrier since they are taught three languages 
simultaneously. The study found multilingual language adjustment 
difficulties for Khandeshi tribal learners who speak Ahirani and their 
regional Adivasi dialects. Therefore, further research must be conducted 
to address these multilingual language adjustment difficulties faced by 
Khandeshi tribal learners.
Keywords: Adivasi dialect, Khandeshi tribal, English language learning, 
tribal issues

Introduction

Learning the English language is one of the hurdles indigenous students 
face in their schooling. A major issue affecting higher education 
in tribal communities is low achievement in the English language. 
Owing to the variances between the mother tongue and the medium 
of instruction during school education, learning English is difficult 
for tribal learners. According to Shukla (1994), tribal children have 
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lower achievement in the primary grades than non-tribal children. The 
curriculum and educational system are all factors in the pupils’ subpar 
level of achievement in academics. The difference between home and 
school languages is the “toughest” subject for tribal students to assess 
at the educational level. As a result, the pupils struggle to improve their 
English language communication skills. Lack of instruction in tribal 
languages contributes to the problem since it makes it more difficult for 
people to grasp spelling, basic grammar rules, and early reading and 
speaking skills in English (Kujur & Krishnan, 2019). Indigenous learners’ 
mother tongue/ dialect predominates and makes learning languages 
difficult in school education. In traditional English language teaching, 
instructors explain/translate a text from English into the target and 
state languages, which differs from the tribal dialects. As a result, they 
become less confident when communicating in English (Sindkhedkar, 
2021). English language proficiency is a required component in higher 
education, and tribal learners abandon their education at this stage due 
to the fear of English (Varghese & Nagaraj, 2012). The Khandesh region 
of Nandurbar, Dhule, Jalgaon, and some areas of Nashik district have 
the highest tribal population in Maharashtra. Khandeshi tribal students 
have a tough time learning new languages because of their sociocultural 
uniqueness, distinctive mother tongues that are separate from the area 
of language, motivation, and interests in learning.

Theoretical Background 

Language adjustment is a significant problem for Khandeshi tribal 
students in Maharashtra because they communicate in tribal languages. 
In contrast, the area’s language of communication is Ahirani, even 
though they receive their education in the state language, Marathi. Due 
to the Maharashtra state’s adoption of the three-language formula at 
the outset of formal education in independent India, tribal learners 
from the Khandeshi region experience an educational barrier since they 
are taught three different languages simultaneously. Learning three 
languages simultaneously in elementary school should be researched in 
light of the educational issues affecting tribal pupils. Khandeshi tribals 
converse in various tribal dialects, including Mavachi, Pawari, Kokani, 
Dehawali, Nahali, Bundhali, Nachari, Barivati, Bhil, etc. However, 
education is imparted in Marathi, the state vernacular language, which 
is not even the language of daily communication in the Khandesh region. 
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English became compulsory in class I in Maharashtra, the first year of 
formal education. Marathi, English, and Hindi are the three languages 
taught in primary school. The learners begin to experience a huge early 
educational burden due to this bilingual instruction from class I. As a 
result, Khandeshi Tribals, who make up the majority of Maharashtra’s 
tribal population, have difficulties and hurdles when trying to acquire 
Marathi, English, and Hindi in school. Therefore, the current study 
aims to pinpoint the English language difficulties encountered by the 
tribal students from Maharashtra’s Khandesh Region. The present 
study mainly ascertains the English Language learning difficulties of 
Khandesh region students due to Ahirani and other tribal dialects. The 
research was conducted with two specific objectives: 1) To ascertain the 
English language learning difficulties of Khandesh region students due 
to Ahirani and other tribal dialects. 2) To find the perception of tribal 
teachers and students regarding the English language learning issues 
of Khandeshi tribal students. The researcher had the following research 
questions for the study.

	 1.	 What are the tribal learners’ difficulties in English language learning 
due to dialectical and vernacular language differences? 

	 2.	 How does Ahirani, the Khandeshi dialect, affect the English language 
learning of tribal students?

	 3.	 What are the teachers’ perceptions towards the difficulties of tribal 
learners’ English language learning due to regional dialectical 
effects?

	 4.	 What are the students’ perceptions towards the difficulties of tribal 
learners’ English language learning due to regional dialectical 
effects?

Method and Procedure 

The Descriptive Survey Method was used for the study. The quantitative 
data was collected and analyzed using statistical techniques to draw 
inferences and interpretations. All the students and teachers from 
Khandesh region Tribal Ashram schools are considered the population 
for the study. The study’s sample was selected using the random 
sampling technique. A total of 80 respondents, consisting of 50 teachers 
and 30 students from Khandesh region Tribal Ashram schools of Dhule 
and Jalgaon districts, were considered for the sample. The study was 
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delimited to the English language learning issues of Marathi-medium 
tribal Ashram School students in the Khandesh region, Dhule, and 
Jalgaon districts. It also examined the effects of Ahirani and Tribal 
dialects on English language learning. The data was collected using a 
five-point Likert-type perception scale prepared using Google Forms. 
The link was provided to the respondents from the selected sample 
to collect the data. A Perception Scale consisting of 32 statements was 
used to collect the data. A 5-point Likert-type scale with Strongly Agree, 
Agree, Undecided, Disagree, and Strongly Disagree was prepared. The 
collected data was analyzed statistically using the Intensity Index and 
Percentage analysis. 

Data Analysis 

The data was collected using a perception scale consisting of 32 
statements. A 5-point Likert-type scale with Strongly Agree, Agree, 
Undecided, Disagree, and Strongly Disagree was prepared to analyse 
the data with Intensity Index and Percentage analysis. 

Table 1

Statements of 
Perception Scale

SA A UD DA SD Intensity

% % % % %  Index

1.	 Ahirani dialect is 
mainly used as the 
medium for effective 
communication in 
the Khandesh region.

43.80% 53.80% 0.00% 2.40% 0.00% 4.4375

43 35 0 2 0 80

2.	 Mavachi, Kokani, 
Pawari, Dehawali, 
Nahali, Bundhali, 
Nachari, Barivati, 
and Bhil (Bhilau) 
are the languages of 
effective communica-
tion for the 
Khandeshi tribal.

50% 43.80% 0.00% 3.75% 3% 4.2875

35 40 0 3 2 80
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3. Tribals also communi-
cate in general in Ahirani 
for general communi-
cation with non-tribal 
people in the Khandesh 
region.

21.25% 66.25% 0.00% 10% 2.50% 3.8375

17 53 0 8 2 80

4. Marathi language 
learning is also difficult 
for Khandeshi tribal 
students due to Ahirani 
and tribal language 
barriers.

23.75% 47.50% 0.00% 27.50% 1.25% 3.6375

19 38 0 22 1 80

5. English language 
learning is also difficult 
for Khandeshi tribal 
students due to Ahirani 
and tribal language 
barriers.

36.30% 42.50% 0.00% 18.70% 2.50% 3.9125

29 34 0 15 2 80

6. Hindi language 
learning is also difficult 
for Khandeshi tribal 
students due to Ahirani 
and tribal language 
barriers.

20% 50% 0.00% 27.50% 2.50% 3.575

16 40 0 22 2 80

7. Learning English at 
primary level education 
from Class I is very 
difficult for Khandeshi 
tribal students due 
to Ahirani and tribal 
language barriers.

30% 56.30% 0.00% 13.70% 0.00% 4.025

24 45 0 11  80

8. Learning English and 
Marathi simultaneously 
at the primary level from 
the first standard creates 
an educational burden 
for Khandeshi tribal 
students due to Ahirani 
and tribal language 
barriers.

21.25% 52.50% 0.00% 23.75% 2.50% 3.6625

17 42 0 19 2 80
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9. Learning English, and 
Marathi simultaneously 
from Class, I at primary 
level education and 
Hindi from Class V 
creates an educational, 
and linguistic burden for 
Khandeshi tribal students 
due to Ahirani and tribal 
language barriers.

18.80% 61.30% 0.00% 16.20% 3.70% 3.75

15 49 0 13 3 80

10. Five Languages: 
English, Marathi, Hindi, 
Ahirani, and tribal 
language to be tackled 
daily by tribal students 
is also a linguistic 
burden that adversely 
affects their educational 
development.

22.50% 58.80% 0.00% 17.50% 1.20% 3.8375

18 47 0 14 1 80

11. Five Languages: 
English, Marathi, Hindi, 
Ahirani, and Tribal 
languages at a time, 
specifically affects tribal 
students’ language 
learning in school 
education.

21.25% 67.50% 0.00% 11.25% 0.00% 3.9875

17 54 0 9 0 80

12. English Language 
learning is adversely 
affected due to multiple 
language learning issues 
and regional language 
differences. (Multiple 
Languages: English, 
Marathi, Hindi, Regional 
Language: Ahirani and 
Tribal languages)

23.75%
61.25% 0.00% 11.25% 3.75% 3.9

19 49 0 9 3 80

13. Learning English 
is very difficult for 
Khandeshi tribal students 
due to Ahirani and tribal 
language barriers.

27.50% 45% 0.00% 23.75% 3.75% 3.6875

22 36 0 19 3 80
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14. Due to the barrier bet-
ween Ahirani and tribal 
languages, tribal students 
focus on learning the 
Marathi language, and 
less attention is paid 
to English language 
learning.

28.75% 55% 0.00% 16.25% 0.00% 3.9625

23 44 0 13 0 80

15. As tribal students 
focus less on English, 
they lack English 
language learning.

23.75% 63% 0.00% 12.50% 1.25% 3.95

19 50 0 10 1 80

16. Tribal students 
have poor competency 
and fluency in the 
English language due to 
multilanguage learning 
issues and linguistic 
barriers.

23.80% 62.50% 0.00% 12.50% 1.20% 4.05

19 54 0 6 1 80

17. Pronunciation in Eng-
lish are also affected by 
tribal languages, which 
is also an important 
issue in English language 
teaching and learning.

36.25% 55.00% 0.00% 8.75% 0.00% 4.1875

29 44 0 7  80

18. Khandeshi tribal 
students have poor 
competency and fluency 
in the English language 
due to multiple language 
learning issues and 
linguistic barriers.

25.00% 64% 0.00% 11.30% 0.00% 4.025

20 51 0 9  80

19. Khandeshi tribal 
students face more 
challenges and issues in 
English language learn-
ing than the other tribal 
students of Maharashtra 
due to multiple language 
differences.

22.50% 62.50% 0.00% 13.80% 1.20% 3.8625

18 50 0 11 1 80
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20. Khandeshi Tribal 
students face more 
challenges and issues 
in education than the 
other tribal students 
of Maharashtra due 
to regional language 
differences.

25% 55% 0.00% 18.75% 1.20% 3.8375

20 44 0 15 1 80

21. Educationists must 
study seriously the 
challenges and issues 
of language education 
for Khandeshi tribal 
students.

28.75% 62.50% 0.00% 3.75% 5% 4.0625

23 50 0 3 4 80

22. Curriculum designers 
and board paper setters 
of the English language 
rarely consider the 
challenges and issues of 
tribal students.

25% 65% 0.00% 8.75% 1.20% 4.0375

20 52 0 7 1 80

23. There is a significant 
need for research studies 
on the language learning 
issues and challenges 
tribal students face.

33.80% 57.50% 0.00% 6.20% 2.50% 4.1375

27 46 0 5 2 80

24. There is a significant 
need for a research study 
on English language 
learning issues and 
challenges faced by tribal 
students.

35% 61.30% 0.00% 2.50% 1.25% 4.125

28 49 0 2 1 80

25. A research study 
on English language 
learning issues and 
challenges faced by 
Khandeshi tribal students 
is needed.

32.50% 61.30% 0.00% 6.20% 0.00% 4.2

26 49 0 5 0 80

26. There is a significant 
need for research studies 
on the Khandesh region’s 
tribal students’ issues 
and challenges.

33.75% 61.25% 0.00% 5% 100.00% 4.2375

27 49 0 4 0 80
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27. Innovative pedago-
gies, methods, and 
techniques for teaching 
English to tribal students 
are needed.

36.30% 58.70% 0.00% 2.50% 2.50% 4.2375

29 47 0 2 2 80

28. Tribal students’ long 
duration of vacation 
(Diwali, summer vaca-
tion, etc.) at home affects 
their learning. Hence, 
the teachers need to 
reteach the syllabus 
from the beginning 
again, and this process 
is continued after every 
long vacation during the 
academic years in tribal 
education. It is also one 
of the reasons for tribal 
students’ poor level of 
learning in education.

41.30% 52.50% 0.00% 5% 1.20% 4.275

33 42 0 4 1 80

29. The Covid-19 pande-
mic has badly affected 
education, and tribal 
students’ losses are 
comparatively high.

41.30% 57.50% 0.00% 1.20% 100.00% 4.3875

33 46 0 1 0 80

30. Due to various 
technical reasons, online 
education efforts for 
tribal students failed 
to reach their goal of 
imparting education 
successfully during 
the pandemic for tribal 
students.

32.50% 65% 0.00% 2.50% 100.00% 4.275

26 52 0 2 0 80

31. It is equally 
challenging for teachers 
and tribal students to fill 
the gap of approximately 
one and a half years 
of loss of educational 
development.

35% 62.50% 0.00% 1.20% 1.20% 4.2875

28 50 0 1 1 80
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32. Tribal teachers’ 
involvement in designing 
the Education Policies, 
Subject Curriculum, and 
Board Paper is essential 
to represent the tribal 
students’ concerns.

33.80% 63.70% 0.00% 0.00% 2.50% 4.2625

27 51 0 0 2 80

 Overall Intensity Index      4.0293

Interpretations: Results

	 l	 98 per cent of respondents agreed that Ahirani is the primary 
language used for effective communication in the Khandesh region. 

	 l	 According to the survey results, 94 per cent of respondents agreed 
that the Khandeshi tribal people speak Mavachi, Kokani, Pawari, 
Dehawali, Nahali, Bundhali, Nachari, Barivati, and Bhil (Bhilau).

	 l	 It was discovered that 88 per cent of respondents favored tribal 
people in the Khandesh region communicating with non-tribal 
people in general in the Ahirani dialect.

	 l	 71 per cent of respondents agreed that the linguistic barrier between 
Ahirani and tribal languages makes it difficult for Khandeshi tribal 
pupils to study Marathi.

	 l	 Ahirani and tribal languages are barriers that make it difficult for 
Khandeshi tribal pupils to learn English, according to 79 per cent of 
respondents.

	 l	 Ahirani and tribal languages are barriers that make it difficult for 
Khandeshi tribal pupils to learn Hindi, according to 70 per cent of 
respondents.

	 l	 86 per cent of respondents concurred that the linguistic barrier 
between Ahirani and tribal languages makes it difficult for 
Khandeshi tribal students to learn English at the primary level of 
education, commencing from Class I.

	 l	 It was discovered that 74 per cent of respondents agreed that teach-
ing Khandeshi tribal pupils both English and Marathi languages 
at the basic level, beginning in the first standard, burdens their 
education.

	 l	 It was found that 80 per cent of respondents believed that the 
language barrier between Ahirani and tribal languages makes it 
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difficult for Khandeshi tribal students to acquire Hindi in Class V 
and Marathi in Class I at the primary level of schooling.

	 l	 81 per cent of respondents agreed that making tribal students learn 
English, Marathi, Hindi, and use Ahirani and Tribal languages daily 
is a linguistic load that negatively impacts their ability to learn.

	 l	 Majority of respondents (89 per cent) agreed that teaching English, 
Marathi, and Hindi, and using Ahirani and tribal languages 
simultaneously adversely affects tribal students’ language acquisition 
in the classroom. 

	 l	 It was discovered that 85 per cent of respondents agreed that 
regional language disparities and problems with multiple language 
learning can negatively impact English language learning. (Multiple 
Languages: Hindi, Marathi, English, Ahirani, and Regional 
Languages)

	 l	 Ahirani and tribal languages are barriers that make learning English 
very difficult for Khandeshi tribal students, according to 73 per cent 
of respondents.

	 l	 84 per cent of respondents agreed that tribal students prioritise 
studying Marathi and pay less attention to learning English because 
of the barrier between Ahirani and tribal languages and the language 
of instruction, Marathi.

	 l	 The results show that 86 per cent of respondents agreed that tribal 
pupils lack in learning English because the subject is not given 
enough attention. 

	 l	 According to 86 per cent of respondents, linguistic hurdles and 
problems with multilingualism contribute to tribal learners’ poor 
proficiency and fluency in the English language.

	 l	 91 per cent of respondents agreed that tribal languages impact 
English pronunciation, which is a significant issue in the teaching 
and learning of English.

	 l	 According to 89 per cent of respondents, linguistic hurdles and 
problems with learning several languages are to blame for the poor 
proficiency and fluency of English among Khandeshi tribal learners.

	 l	 According to 85 per cent of respondents, Khandeshi tribal students 
in Maharashtra experience more difficulties in learning English than 

108	 Manisha Patil, Sujata Srivastava & Vaibhav Jadhav



ISSN: 2277-307X	 Language and Language Teaching, Issue No. 26, July 2024

other tribal students do because of the variety of languages they 
speak.

	 l	 It was discovered that 80 per cent of respondents agreed that 
Khandeshi Tribal students in Maharashtra encounter greater 
difficulties and problems in their education than the other tribal 
students do due to regional linguistic variances.

	 l	 91 per cent of respondents agreed that educational professionals 
should take Khandeshi tribal pupils’ problems and language 
education issues seriously.

	 l	 The majority of respondents (90 per cent) said that board papers 
and curriculum designers infrequently consider tribal students’ 
concerns and issues.

	 l	 According to the results, 91 per cent of respondents agreed that more 
research is needed on the difficulties tribal pupils have learning their 
languages.

	 l	 It is found that 96 per cent of respondents found in favour of a 
significant need for a research study on English language learning 
issues and challenges faced by the tribal students

	 l	 The majority of respondents (94 per cent) agreed that research on 
the difficulties that Khandeshi tribal pupils have while learning the 
English language is urgently needed.

	 l	 95 per cent of respondents agreed that there is a critical need for 
research studies on the problems and difficulties faced by tribal 
students in the Khandesh region.

	 l	 95 per cent of respondents agreed that developing novel pedagogies, 
methods, and approaches to teaching English to tribal learners was 
essential.

	 l	 94 per cent of respondents agreed that indigenous students’ extended 
homestays during holidays like Diwali and summer vacation impact 
their academic performance. Therefore, after each extended break 
during the academic year, teachers must start over and teach the 
whole curriculum that has already been taught. Additionally, it 
contributes to the poor academic performance of tribal students.

	 l	 It was discovered that 99 per cent of respondents agreed that the 
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Covid-19 pandemic harmed education and that the loss of tribal 
children was substantially greater. 

	 l	 It was discovered that 98 per cent of respondents agreed that tribal 
students’ online education attempts failed to successfully impart 
knowledge during the pandemic due to various technical problems.

	 l	 98 per cent of respondents agreed that it is difficult for teachers and 
tribal students to compensate for the loss of roughly one and a half 
years of educational growth.

	 l	 98 per cent of respondents agreed that it was crucial to address the 
concerns of tribal students when establishing the education policies, 
subject curriculum, and board paper.

	 l	 The overall intensity Index is 4.0293, demonstrating that most 
respondents agreed with all the statements of the perception scale. 
Therefore, it can be concluded that the Khandeshi tribal learners face 
Ahirani and tribal dialectical issues in English language learning.

Discussion

It was found from the research that the overall intensity index was 4.0293 
for all of the statements on the perception scale, which demonstrates that 
the scale received positive responses from both teachers and students. It 
shows that one of the problems affecting English language proficiency is 
the Ahirani and tribal dialectical effects for the tribal students from the 
Khandesh Region of Maharashtra. Tribal students from the Khandesh 
Region of Maharashtra may have difficulties learning English due to 
their concurrent study of English, Hindi, and Marathi. The medium 
of instruction is Marathi, whereas local Ahirani dialects and tribal 
dialects are distinct languages. Therefore, one of the main obstacles to 
English language learning in the Khandesh region of Maharashtra is 
the distinction between the language of instruction, Marathi, and the 
common language of communication, Ahirani. Research on the Khandesh 
tribes is required to pinpoint the problems regarding the Khandesh 
pupils’ learning and develop solutions. It is necessary to consider the 
participation of tribal teachers in creating the curricula and setting the 
board papers to present and oversee the concerns of the tribal students 
in the education committees. The significant need to address the issue is 
the new, cutting-edge, tribal-culture-specific pedagogical prerequisite for 
English language teaching and learning. Khandesh area tribal students’ 
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proficiency in the English language is poor. Therefore, the problem 
needs to be solved by using research-based methods and procedures. 
The findings of the study are similar to the studies of Gautam (2003), 
John and Singh (2014), Kujur and Krishnan (2019), which highlights 
the difficulties of English language learning for the tribals due to the 
dialectical variances. A few research studies (Chauhan, 2012; Anil, 2014; 
Kennedy & Anbazhagan, 2015) highlighted the low acquisition of the 
English language by indigenous students.

Implications of the Study

The study has repercussions for curriculum designers worried about 
tribal issues. School teachers can incorporate techniques unique to the 
Khandesh tribal learners to teach and master the English language. 
Policymakers who are in charge of creating teacher education curricula 
at all levels should consider the consequences of a novel pedagogical 
strategy that involves teaching the English language in the curriculum 
with the aid of regional or tribal languages. Principals and educational 
administrators can create training courses for educators and other 
authorities to implement the tribal Ahirani language-oriented method 
for teaching English to tribal learners in the Khandesh Region. Tribal 
and Ahirani language-based techniques are a cutting-edge pedagogical 
approach to teaching the English language in the Khandesh region. As 
the study was delimited to Khandeshi tribals, only further study with 
non-tribal students and a comparative study could be conducted.

Conclusion

The goal of the study was to evaluate how well tribal dialects and local 
Ahirani languages helped tribal learners in the Khandesh region to learn 
English. The study’s findings and conclusions will open the door for 
educators, higher-ups, and teachers in schools to make a deliberate, 
systematic effort to improve the English language proficiency of tribal 
students using an innovative pedagogical technique of teaching with 
tribal concern and linguistic amalgamation. This can be accomplished 
by creating a course for each year based on the educational stages of 
the students and the preferred medium of instruction, exposing them 
to a variety of interesting and enjoyable activities, and implementing 
innovative pedagogical methods that are tribally oriented for the teaching 
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of English language so that the students’ learning is a sustainable 
language learning.
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