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Abstract

The paper proposes Music Oriented Language Learning Technique 
(MOLLTEQ), that employs music as a tool to enhance the comprehensive 
experience of language. The paper presents a detailed framework 
of the technique including a theoretical framework and the praxis of 
the framework. The technique employs elements of various language 
learning theories like Suggestopedia, CALL, and CLL in its design. 
The framework is also unique in the selection of the target student 
population as it considers the linguistic competence of the students 
before the course and ensures the subsequent provision of an individual-
oriented language experience package while providing an environment 
of collective learning. The paper also focuses on how the technique 
explores the concerns in the four language skills: Listening, Speaking, 
Reading, and Writing and addresses the same.
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Introduction

A study by Aguirre et al. (2016) espoused that music motivates us to 
keep learning a language by introducing us to the culture where the 
language is spoken. If the genre of music interests us, then we may keep 
hearing it and involuntarily learn the language details like grammar. 
Students have shown that music engages the students more towards 
learning a new language than the usual classroom methods (p. 178). 

Linguistic acquisition is an involuntary action while learning a language 
requires an additional faculty of voluntary engaged comprehension. 
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Analogous to the same, are the disciplines of language and music. The 
academia that comprises linguists, language teachers, and learners have 
underexplored the collaborative learning environment of music and 
language. Among the various social skills that enhance social mobility, 
the cultural capital of linguistic competence and skills of expression 
remains primarily important. During linguistic acquisition or learning, 
the initial stages of comprehension remain an integral step.

Pedagogy 

An infant is initiated into the process of language acquisition, neither by 
the organised rules of grammatical correctness nor by the conventions 
of established linguistic expression. This arises from what Freud 
refers to as the linguistic vacuum of ‘absence’ that he experiences in 
the period of 6 to 18 months. This is explicitly referred to by Freud 
while exploring the concept of ‘Fort-da’ (1955). They try to observe, 
imitate, and construct phonemes and rudimentary morphemes from 
their immediate experience. This experience requires a stimulus that 
provides the zeal for the infant. A psychoanalytical analysis would 
refer to the Pleasure Principle that gratifies the sensory needs of the 
infant. It can be olfactory, auditory, visual, etc. The auditory perception 
of the child is a primary directive towards linguistic competence. The 
engagement of a child with consonance in comparison with dissonance 
has been comprehensively analysed in the studies concerning musical 
comprehension in infants (Bjørkvold, 1990). This paper primarily focuses 
on this aspect of ‘communication competence’ in correlation to musical 
comprehension.

Linguistic acquisition is a primary element concerning the entry of 
the infant into the symbolic realm. The post-structuralist analysis of 
language views language as the tool that endures culture. Musical 
expressions of the collective cultural consciousness that comprises folk 
songs, and religious or secular lyrics, represent both the cultural and 
linguistic heritage of the landscape that they occupy. Amalgamation of 
music and language in employing a novel consonant approach requires 
a defined framework that enables effective engagement. 

The study of English as a Second Language/Foreign Language (ESL/
EFL) requires an intensive learning environment. Language acquisition 
at the elementary and pre-elementary stages of education in India 
is primarily done in the first language and its regional variations. 
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Constructivist learning and acquisition of the First Language (L1) in 
the primary language creates a skeletal framework of syntactical and 
semantic structure of language fundamental to language systems which 
is universal. This further facilitates the enhanced language learning 
of the Second Language (L2) made effective through conventional 
or experimental learning techniques. A comprehensive and engaged 
learning technique is required to be employed to garner the maximum 
outcome at this stage. It is at this stage that the paper posits a novel 
language learning technique: the Music Oriented Language Learning 
Technique (MOLLTEQ).

MOLLTEQ is fundamentally a constructivist approach that enables the 
student population to construct linguistic patterns in fragments by a 
deductive approach supplemented by inductive instruction provided by 
the instructors after an analysis that focuses on the individual learner. The 
method employs the propositions made by the Suggestopedic School of 
Lozanov (1978), Community Learning Technique (CLL) (Curran, 1976), 
and Computer Oriented Language Learning (COLL). 

The Framework of Music-Oriented Language Learning Technique 

Target Group: Learners of Second Language (L2)

Age: Learners of any age can benefit from MOLLTEQ

1. Preparation and Planning

The teachers of the technique shall tailor the grade of the learning material 
required as per the demography of the target population of learners. 
This makes the curriculum more dynamic and instructor-friendly.

1(a). Teaching Aids: The principal requirement for MOLLTEQ is an 
audio system that can range between a mobile phone connected to a 
wired or wireless speaker. If required, the students can be provided with 
e-study materials. The primary benefactor, the student can therefore 
exercise language learning in an economical way reaping the benefits of 
the post-Covid scenario of virtual/hybrid learning conditions. 

1(b). Survey of Student Population: The primary step in the teaching 
process is an ample survey of the target student population. Aptitude 
and the Learner Language competence levels are to be properly analyzed 
for the following:
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	 1.	 Primary Grading: Grading the student group and organizing them 
into small groups not exceeding 10.

	 2.	 Effective Mid-Course and Final Assessment: Primary assessment 
shall act as a foil to the later analysis of the student’s progress.

1(c). Understanding Instructional Outcomes: Step 1(a) shall lead to the 
instructor learning the levels of competence of the student and thereby 
dividing the progression level into cycles.

For example: Fundamental Syntax can be considered as Cycle 1 where 
the student can comprehend the syntactical structures of the target 
language.

2. Teaching and Learning Experience

The teacher can employ a series of techniques in the MOLLTEQ can be 
devised in the following ways:

The three stages prescribed below can be of any number of cycles 
not exceeding 6 in number comprising 3 hours each thus collectively 
contributing to a maximum course duration of 96 hours. The instructor 
shall engage the class at 12 hours a week resulting in a total course 
length of 8 weeks or 2 months.

2(a). The Reading, Writing and Listening Skills

Stage 1 

2(a.1). For the Study of Syntactical Structures:

The theory of reinforcement and conditioning applies here. Syntax of a 
language can be effectively inculcated in the target student community 
by the praxis of constant exposure to the language system through short 
lyrics or songs that the student listens to and recollects to reproduce. 
This can be considered the principal stage in this study: ‘Listen-
Recollect-Reproduce’(LRR). This facilitates the subconscious acquisition 
of language in an organised learning environment. The stage focuses 
on a primary cognition of the syntactical structures as well as the 
development of the vocabulary.

Stage 2

2(a.2). For the Study of Grammatical Structures

Stage 1 effectively enables the student to improve the vocabulary and 
the sense of syntax in the students. This leads to Stage 2. Constructivist 
learning, which is cognitive, creative, and personal is employed in the 
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study of grammatical structures. The student is expected to listen to 
a thematic music played in the background that is of any genre but 
essentially instrumental reflecting a particular emotion. This is a partial 
employment of the Lozanovian technique manipulating the emotional 
environment of the classroom. The students are further asked to create 
a poem/short story that reflects the emotion of the music played. The 
instructor analyses the common errors and supplants the same with 
proper grammatical inputs.

2(b). The Speaking Skills

Stage 3

2(b.1). For Communication Competence

Stage 3 is the most vital stage of the process as it encompasses the principal 
skill of speaking which is a prime requisite for social mobility. The study 
conducted by McMillan and Schumacher reveals the positive correlation 
between the self-confidence levels in speakers and their speaking ability. 
The improvement of Speaking Skills in students therefore requires the 
enhancement of the non-linguistic components in language learning 
including extroversion and inter-group skills. This can be achieved as 
follows: The instructor as in Stage 2 plays the instrumental thematic 
music but about a scene preferably a soliloquy or aside in a play 
which the student emotively renders with strict adherence to the text 
provided. This musical input is expected to assist the dramatic nature 
of the rendition. The instructor can even convert this stage to that of an 
exercise in histrionics.

Conclusion

The Music Oriented Language Learning Technique emerges as a ground-
breaking approach in language education, offering a multifaceted 
framework that intertwines the realms of music and language 
acquisition. By drawing upon established language learning theories 
such as Suggestopedia, CALL, and CLL, MOLLTEQ not only enriches 
the learning experience but also provides a platform for exploring 
the intricate interplay between music and language. This innovative 
technique stands out for its emphasis on individualized instruction 
tailored to the linguistic competence of learners, thereby fostering a 
personalized and effective learning environment. MOLLTEQ’s holistic 
approach to language learning, encompassing the development 
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of listening, speaking, reading, and writing skills, underscores its 
comprehensive nature and commitment to nurturing well-rounded 
language proficiency. Through structured learning cycles and a diverse 
range of teaching aids, MOLLTEQ offers a dynamic and engaging 
platform for learners of all ages to engage with language in a meaningful 
and immersive manner. As the field of language education continues 
to evolve, MOLLTEQ represents a significant contribution that bridges 
the gap between traditional language teaching methods and innovative 
pedagogical approaches. By harnessing the universal appeal of music 
to enhance language learning, MOLLTEQ not only enriches linguistic 
competence but also fosters cultural understanding and appreciation. 
Moving forward, further research and exploration of MOLLTEQ hold 
the potential to revolutionise language education practices and empower 
learners to embark on a transformative journey of language acquisition 
through the harmonious fusion of music and language.
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